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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name DSLV  

Number of pupils in school  838 

Proportion (%) of pupil premium eligible pupils 32% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021/2022 to 2024/2025 

Date this statement was published November 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Sarah Hadlow (Secondary 
Headteacher) 

Jo Cadd (Primary 
Headteacher) 

Pupil premium lead Michelle Ginn (Primary) 

Emma Dunkley (Secondary) 

Governor / Trustee lead Simon Cox 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £257,400 

Recovery premium funding allocation this academic year £33,930 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£291,330 
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Part A: Pupil premium strategy plan 

Statement of intent 

At DSLV, we believe that all our learners have the right to achieve the highest possible 

standards. We recognise that some of our pupils from disadvantaged backgrounds 

require additional support. Therefore, we will use all the resources available to help 

them achieve their full potential, including the pupil premium grant (PPG).  

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. 

The key principles of our strategy plan are to:  

• To raise achievements for pupils who are eligible for Pupil Premium and to ‘close 

the gap’ between those eligible and their non-eligible peers 

• Ensure that pupils in receipt of the grant can engage well in their lessons and 

that their behaviour for learning is the best it can be 

• Enhance pupils’ communication skills to enable them to be effective readers and 

writers 

• Improve parental engagement with regards to their children’s education and 

enhance relationships to support them in wanting to develop their own skills and 

knowledge base 
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Funding overview Primary 

Detail Amount 

Pupil premium funding allocation this academic year £106,544 

Recovery premium funding allocation this academic year £14,044 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£120,588 

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Low communication skills, including reading, writing and oral 
communication 

At DSLV, all pupils are assessed using the Wellcomm speech and language 
assessment upon entry to our Nursery and Reception, which has identified 
that pupils who are deemed disadvantaged and are in receipt of the Pupil 
Premium Grant are working below their chronological age.  

In all year groups last academic year, pupils in receipt of the PPG grant on 
average achieved lower than their peers who are not deemed disadvantaged 
in reading and writing.  

2 Lack of core mathematical skills 

At the end of last academic year, pupils who are deemed disadvantaged in 
Years 1-4 achieved on average lower than their non-disadvantaged peers. As 
a result, they find it difficult to reason and problem solve. Without securing 
these basic number facts, pupils will be unable to make accelerated progress.  

3 Attendance at the academy 

Our attendance data over the last 4 years indicates that attendance among 
disadvantaged pupils has been between 4.2% and 4.89% lower than for non-
disadvantaged pupils. 

33-35% of disadvantaged pupils have been ‘persistently absent’ compared to 
20-21% of their peers during that period. Our assessments and observations 
indicate that absenteeism is negatively impacting disadvantaged pupils’ 
progress. 

4 Disengagement and behavioural issues of a small cohort of pupils is 
having a detrimental effect on their academic progress (linked to SEMH) 
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A small proportion of pupils who are in receipt of the PPG require significant 
support to manage their emotions enabling themselves and their peers to 
effectively learn and make progress.  

5 Low aspirations and low parental engagement 

Our assessments (including student and parent surveys), observations and 
discussions with pupils and families have identified social and emotional issues 
for many pupils, such as anxiety, depression (diagnosed by medical profes-
sionals) and low self-esteem. This is partly driven by concern about catching 
up lost learning and the lack of enrichment opportunities due to the pandemic. 
These challenges particularly affect disadvantaged pupils, including their at-
tainment and  

6 Lack of resources and life experiences (equipment and uniform) 

Jobs in the local area are predominantly in manufacturing, retail and 
transportation which is significantly above the National Average within Great 
Britain. These jobs are low skilled and lower paid. Adding on the top of this the 
impact of the pandemic we have found that additional support is required.  

Many of our students come from families where no parents or siblings have 
attended university limiting their life opportunities. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Accelerated progress in communication and 
literacy skills for pupils in receipt of PPG, this 
includes improved reading ages. 

By the end of the current plan 2024/2025, 
pupils in Nursery/Reception who access 
Chatterway (S+L intervention) will make 
accelerated progress to be more in line with 
their non-PPG peers upon entry into KS1.  

Pupils in receipt of PPG will make progress 
at a faster rate than their peers (evidenced 
from ‘on-line reading assessments’).  

Pupils in receipt of PPG will achieve in line or 
better than their peers at statutory 
assessment points (Year 1 Phonics 
Screening, Year 2 and Year 6). 

Accelerated progress will be achieved in 
securing core skills in number for pupils in 
receipt of PPG. 

By 2024/2025, pupils in receipt of PPG 
achieve in line with their non-PPG peers 
when completing end of unit/term 
assessments. Pupils in receipt of PPG, with 
no additional vulnerability will achieve 
broadly in line or better than their peers at 
statutory assessment points (Year 2 and 
Year 6). 

To achieve and sustain improved attendance 
for all pupils, particularly our disadvantaged 
pupils 

Sustained high attendance from 2024/25 
demonstrated by: 
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• the overall absence rate for all pupils be-
ing no more than 5%, and the attend-
ance gap between disadvantaged pupils 
and their non-disadvantaged peers being 
reduced by 5%. 

• the percentage of all pupils who are 
persistently absent being below 15% and 
the figure among disadvantaged pupils 
being no more than 10% lower than their 
peers. 

Improve attitudes to learning and engagement 
within lessons for an identified cohort of pupils 
(SEMH difficulties), leading to accelerated 
progress. 

There will be a reduction in behaviour 
incidents (recordings on PAM and 
consequences) for identified pupils and 
pupils in receipt of PPG overall. In turn there 
will be improved progress and attainment for 
pupils in receipt of PPG. 

Improve parental engagement and student 
aspiration across the academy. 

Increased attendance % of Pupil Premium 
parents to key events. By the end of our 
current plan in 2024/2025, over 80% 
attendance of Pupil Premium parents at 
parents’ evenings. 

Sustained high levels of communication by 
2024/25 demonstrated through: qualitative 
data from parent surveys. 

Pupil Premium pupils have access to the 
same facilities and resources as non-Pupil 
Premium counterparts. 

Increased uptake in extracurricular clubs, 
additional learning opportunities in and 
beyond the curriculum. 

E-ACT passport increases opportunities for 
all. By the end of our current plan in 
2024/2025 50% of disadvantaged students 
will earn the E-ACT passport award. 

Personal Development strategy identifies 
increased opportunities for pupils in receipt of 
PPG including extra-curricular, trips, 
resources. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £36,592 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Oral language training 

Qualified S+L therapist to 
train LSAs & Deputy 
SENDCo on effective 
delivery of S+L 
interventions e.g. colour 
semantics, speech 
sounds, pronouns,  

£   +6 Months impact: Oral language 
Interventions 
EEF recognises: Oral language interventions (also 
known as oracy or speaking and listening 
interventions) refer to approaches that emphasise 
the importance of spoken language and verbal 
interaction in the classroom 
 

1 

RWI Phonics/Talk for 
Writing CPD for primary 
staff to ensure QFT in 
Phonics and English 
and parent workshops 

CPD support for staff 
new to the school to 
further develop the 
delivery of QFT. 

Parental workshops with 
supporting resources.  
RWI  
T4W  

Parental workshops 
and resources  

 

£   +5 Months impact: Phonics 
EEF recognises: The teaching of phonics should be 
explicit and systematic to support children in 
making connections between the sound patterns 
they hear in words and the way that these words 
are written.  
 
How phonics can give children head start with 
reading English: 
https://www.britishcouncil.org/voices-
magazine/how-phonics-can-give-children-head-
start-reading-english  
 

1 

Targeted teaching of 
Reading and Maths in 
Year 6 

Pupils to be taught in 
ability sets, reducing the 
size of the class to aid 
more targeted teaching. 

 

£££££  +2 Months impact: Reducing class size 

EEF recognises: Reducing class size is an 
approach to managing the ratio between pupils and 
teachers, as it is suggested that the range of 
approaches a teacher can employ and the amount 
of attention each student will receive will increase 
as the number of pupils per teacher becomes 
smaller. 

1 and 2 

QFT of mastery 
approach to 
mathematics 

Embedding the delivery 
of CanDo Maths for 
members of staff new to 

£  +5 Months impact: Mastery Learning  

EEF recognises: Mastery Learning - According to 
the early definition of mastery learning, learning 
outcomes are kept constant but the time needed for 
pupils to become proficient or competent at these 
objectives is varied. 

2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://www.britishcouncil.org/voices-magazine/how-phonics-can-give-children-head-start-reading-english
https://www.britishcouncil.org/voices-magazine/how-phonics-can-give-children-head-start-reading-english
https://www.britishcouncil.org/voices-magazine/how-phonics-can-give-children-head-start-reading-english
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
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the school. Use of 
specialist consultants.  

 

Pixl Primary  

Pixl Primary is used to 
facilitate the effective 
tuition of identified 
boosters and pupils. 

 

£££  +4 Months impact: Teaching Assistant 
Interventions 

EEF recognises: Teaching assistants (also known 
as TAs, classroom support assistants or teachers’ 
aides) are adults who support teachers in the 
classroom. Teaching assistants’ duties can vary 
widely, but they are generally deployed in two 
ways; to support the teacher in the general 
classroom environment, or to provide targeted 
interventions, which are often delivered out-of-
class.  

££  +4 Months impact: Small Group Tuition  

EEF recognises: Small group tuition is defined as 
one teacher, trained teaching assistant or tutor 
working with two to five pupils together in a group. 
This arrangement enables the teaching to focus 
exclusively on a small number of learners, usually 
in a separate classroom or working area. 

1 and 2 

WalkThrus  

Package for continuing 
professional development  

At the heart of WalkThrus is a selection of evidence-
informed teaching strategies curated in six series. 

1. Behaviour and Relationships 
2. Curriculum Planning 
3. Explaining and Modelling 
4. Questioning and Feedback 
5. Practice and Retrieval: Building secure long-

term memory and fluency 
6. Mode B Teaching: Delivering a range of 

learning experiences to deepen and extend 
learning. 

EEF Guidance reports for Effective Professional 
Development 

1,2 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £39,142 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of standardised 
diagnostic assessments.  
 
Training will be provided for 
staff to ensure assessments 
are interpreted correctly. 
 

Assessing and Monitoring Pupil Progress | 
Education Endowment Foundation | EEF 

 

1,3,5 

 

Targeted Reading 
Intervention – Lexia 

The EEF Teaching Toolkit suggests: 

£   +6 Months impact: Reading 
Comprehension Strategies 

1 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://www.walkthrus.co.uk/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=tech
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=tech
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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Pupils in receipt of PPG will 
access Lexia in school at 
least twice a week and follow 
up interventions as required.  
 

EEF recognises: Reading comprehension 
strategies focus on the learners’ 
understanding of written text. Pupils learn 
a range of techniques which enable them to 
comprehend the meaning of what they read. 

 

£    +4 Months impact: Individualised 
Instruction 
Individualised instruction involves providing 
different tasks for each learner and support at 
the individual level. It is based on the idea that 
all learners have different needs, and that 
therefore an approach that is personally 
tailored — particularly in terms of the activities 
that pupils undertake and the pace at which 
they progress through the curriculum — will be 
more effective. 

 

Targeted early 
communication and 
language intervention – 
Chatterway 

Pupils screened in EYFS for 
S+L weaknesses before 
accessing Chatterway 
intervention at least 4 times a 
week. 

 

£   +6 Months impact: Oral language 
Interventions 

 

1 

Targeted key skills 
intervention – TT 
Rockstars/Plus 1 and 
Power of 2 

Pupils in receipt of PPG will 
access TT Rockstars in 
school at least twice a week, 
with ability appropriate times 
tables set.  

Identified pupils in receipt of 
PPG will access Plus 1 or 
Power of 2 at least 4 times a 
week 

 

EEF recognises: 

£££  +4 Months impact: Teaching 
Assistant Interventions 

 

2 

Small group Year 6 
boosters 

Identified pupils in Year 6 will 
access booster sessions with 
QFT for Reading, Writing or 
Maths.  

 

EEF recognises: 

££  +4 Months impact: Small Group 
Tuition 

 

1 and 2 

Small group intervention 
sessions for identified KS2 
pupils 

EEF recognises: 

££  +4 Months impact: Small Group 
Tuition 

1 and 2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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Identified pupils in KS2 will 
access targeted intervention 
sessions with QFT for 
Reading, Writing or Maths.  

 

 

Targeted oral language 
interventions 

Interventions delivered to 
identified pupils by LSAs as 
set by the qualified speech 
and language therapist 

EEF recognises: 

£   +6 Months impact: Oral language 
interventions 

£££  +4 Months impact: Teaching 
Assistant Interventions 

1 

Parental workshops 

Core curriculum workshops 
offered to parents to enhance 
parental engagement and 
raise aspiration 

Key skills workshops offered 
to parents to develop the 
skillset and knowledge base 

 

EEF recognises: 

£   +4 Months impact: Parental 
Engagement 

Parental engagement refers to teachers and 
schools involving parents in supporting their 
children’s academic learning. 

1, 2, 4 and 5 

Resources and uniform 

Resources and uniform are 
purchased to support pupils 
in receipt of PPG with home 
learning and ensure that they 
are wearing full uniform 

 

EEF recognises: 

£   +5 Months impact: Homework 

£ No impact: School Uniform 

Wearing a uniform is not, on its own, likely to 
improve learning, but can be successfully 
incorporated in a broader school improvement 
process which includes the development of a 
school ethos and the improvement of 
behaviour and discipline. 

3, 4 and 5 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £44,854 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Social and Emotional 
support   

e.g. Yoga 
Interventions, Forest 
School, 1:1 
counselling   

Identified pupils 
access interventions 
weekly to support 
well-being 

 

£   +4 Months impact: Social and emotional learning 
EEF suggests: Social and emotional learning (SEL) 
interventions seek to improve pupils’ decision-making 
skills, interaction with others and their self-management 
of emotions, rather than focusing directly on the 
academic or cognitive elements of learning. 

 

3 and 4 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Implementation of 
Zones of Regulation  

Resourcing and 
training staff to be 
able to implement 
Zones of Regulation 
across the primary 
phase 

 

££  +4 Months impact: Behaviour Interventions 

EEF suggests: Behaviour interventions seek to improve 
attainment by reducing challenging behaviour in school. 

 
The Zones of Regulation is a metacognitive framework 
for regulation and treatment approach that is based on 
immense evidence in the fields of autism, attention 
deficit disorders (ADD/HD), and social-emotional 
theories. 
Research & Evidence Base - THE ZONES OF 
REGULATION: A CONCEPT TO FOSTER SELF-
REGULATION & EMOTIONAL CONTROL 

4 

Afternoon nurture 
provision for 
identified pupils 

Identified pupils in 
receipt of PPG will 
attend nurture at 
least one afternoon a 
week depending on 
their needs. 

 

££  +4 Months impact: Behaviour Interventions 

EEF suggests: Behaviour interventions seek to improve 
attainment by reducing challenging behaviour in school. 

 

Improving behaviour management in schools: 

https://educationendowmentfoundation.org.uk/evidence-

summaries/evidence-reviews/behaviour/ 

 

 

4 

 

Lunchtime nurture 
provision for 
identified pupils 

Identified pupils in 
receipt of PPG will 
attend nurture lunch-
club at least three 
lunch times a week 
depending on their 
needs. 

 

Targeted SEMH 
support 

Support for identified 
pupils as required 

 

££  +4 Months impact: Behaviour Interventions 
£££  +4 Months impact: Teaching Assistant 
Interventions 

 

4 

Breakfast Club and 
daily bagels 

Provision for 
identified pupils in 
receipt of PPG to 
attend Breakfast Club 
FoC. 

Provision of free 
breakfast to all 
disadvantaged 
children through daily 
morning bagels.  

 

A brief compiled by the Food Research and Action 
Centre (FRAC) outlines the correlation between 
breakfast and school performance among children, 
based on numerous research findings. The findings 
include how eating, and not eating, breakfast affects 
academics, brain function, and overall wellness. 
Children who do not eat breakfast at home or at school 
were less able to learn. EEF studies suggests at least 
+2 Months impact 

3 and 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.zonesofregulation.com/research--evidence-base.html
https://www.zonesofregulation.com/research--evidence-base.html
https://www.zonesofregulation.com/research--evidence-base.html
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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A range of extra-
curricular clubs on 
offer throughout the 
week  

A broad and 
balanced range of 
clubs on offer to all 
pupils across the 
school. Pupils in 
receipt of PPG given 
additional 
opportunities if 
available.  

 

Extra-curricular activities, soft skills and social mobility 

Extra-curricular activities, soft skills and social mobility - 
GOV.UK (www.gov.uk) 

Extra-curricular activity is so important for young 
people, and can be especially advantageous in helping 
to improve the life-chances of those from disadvantaged 
backgrounds. 

 

4, 5 and 6 

Supporting pupils in 
receipt of PPG to 
access educational 
visits. 

33% of visits 
supported where 
request is made. 

 

School trips and educational visits should be viewed as 
powerful, positive teaching tools that help enhance the 
social, personal and emotional development of all 
students.  

6 

Parental 
Engagement Coffee 
Mornings 

Opportunities to 
improve parental 
engagement and 
offer opportunities to 
support application of 
FSM if eligible.  

 

£   +4 Months impact: Parental Engagement 

 

5 

Primary Welfare and 
Attendance Support 
Assistant 

Targeted support for 
identified 
pupils/families as 
recognised during 
half termly 
attendance 
monitoring. 

 

Guidance 
Improving school attendance: support for schools and 
local authorities 

Improving school attendance: support for schools and 
local authorities - GOV.UK (www.gov.uk) 

Recognise attendance as an important area of school 
improvement. Make sure it is resourced appropriately 
(including through effective use of pupil premium 
funding) to create, build and maintain systems and 
performance. 

 

3 and 5 

Attendance reward 
systems 

Termly attendance 
awards are 
purchased and 
awarded to pupils 
who achieve 100% 
attendance or 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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improve their termly 
attendance.  

 

Opportunities fund 
for acute issues. 

 

Based on our experiences and those of similar schools 
to ours, we have identified a need to set a small amount 
of funding aside to respond quickly to needs that have 
not yet been identified. 

 

 

 

Total budgeted cost: £120,588 
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Funding overview SECONDARY 

Detail Amount 

Pupil premium funding allocation this academic year £150,856 

Recovery premium funding allocation this academic year £19,886 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£170,742 

 

Challenges  

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge (why is this a challenge?) 

1 Low literacy and communication skills 

Assessments, observations, and discussion with KS3 pupils indicate that disad-
vantaged pupils generally have lower levels of reading comprehension than 
peers. This impacts their progress in all subjects. 

On entry to year 7, between 61-74% of our disadvantaged pupils arrive below 
age-related expectations compared to 44-51% of their peers.  

2 Low aspirations and lower parental engagement  

Our assessments (including student and parent surveys), observations and 
discussions with pupils and families have identified social and emotional issues 
for many pupils, such as anxiety, depression (diagnosed by medical profes-
sionals) and low self-esteem. This is partly driven by concern about catching 
up lost learning and exams/future prospects, and the lack of enrichment oppor-
tunities due to the pandemic. These challenges particularly affect disadvan-
taged pupils, including their attainment. 

During the pandemic, teacher referrals for support markedly increased. A 
significant number of pupils currently require additional support with social and 
emotional needs, with 119 students (33% of whom are disadvantaged) 
receiving small group interventions last academic year. 

3 High ability pupils are making less progress than others. 

Our observations suggest many higher attaining disadvantaged pupils lack 
metacognitive / self-regulation strategies when faced with challenging tasks, 
notably in their monitoring and evaluation of their answers. This is indicated 
across the curriculum, particularly maths and science.  

 

4 Lack of resources and life experiences (equipment and uniform) 

Jobs in the local area are predominantly in manufacturing, retail and 
transportation which is significantly above the National Average within Great 
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Britain. These jobs are low skilled and lower paid. Adding on the top of this the 
impact of the pandemic we have found that additional support is required.  

Many of our students come from families where no parents or siblings have 
attended university limiting their life opportunities. 

5 Attendance to the Academy 

Our attendance data over the last 4 years indicates that attendance among 
disadvantaged pupils has been between 4.2% and 4.89% lower than for non-
disadvantaged pupils. 

33-35% of disadvantaged pupils have been ‘persistently absent’ compared to 
20-21% of their peers during that period. Our assessments and observations 
indicate that absenteeism is negatively impacting disadvantaged pupils’ 
progress. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

More rapid progress in literacy for Year 7 
pupils eligible for Pupil Premium funding. This 
includes a faster development in reading age 
throughout the academic year. 

By the end of our current plan in 2024/2025, 
Pupils eligible for Pupil Premium will make 
progress at a faster rate than non-Pupil 
Premium pupils to close the gap.  

This will be evidenced using the Literacy 
Assessment online reading assessments (with 
reading age comparisons in relation to 

chronological age) and star reading tests. The 
aim is to achieve a minimum of +5 months 
that is suggested by the EEF. 

Improve parental engagement and student 
aspiration across the academy. 

Increased attendance % of Pupil Premium 
parents to key event. By the end of our current 
plan in 2024/2025, over 80% attendance of 
Pupil Premium parents at parents’ evenings. 
 

Sustained high levels of communication from 
2024/25 demonstrated by: qualitative data from 
parent surveys. 

 

All KS4 Pupil Premium pupils receive careers 
advice and complete work experience in Year 10 
to develop aspirations. Increase % of Pupil 
Premium pupils accessing sixth form and higher 
education. 

Improved attainment among higher prior-

attaining disadvantaged pupils across the 

curriculum at the end of KS4, with a focus on 

EBacc subjects. 

By the end of our current plan in 2024/25, 20% 
or more of disadvantaged pupils enter the Eng-
lish Baccalaureate (EBacc). In the last 2 years 
this figure was 0 - 6% 

2024/25 KS4 outcomes demonstrate that dis-
advantaged pupils achieve: 
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an average Attainment 8 score of 40 

Pupil Premium pupils have access to the same 

facilities and resources as non-Pupil Premium 

counterparts. 

Increased uptake in extracurricular clubs, 
additional learning opportunities in and beyond 
the curriculum. 

E-ACT passport increases opportunities for all. 
By the end of our current plan in 2024/2025 
50% of disadvantaged students will earn the E-
ACT passport award. 

Personal Development strategy identifies 
increased opportunities for pupils in receipt of 
PPG including extra-curricular, trips, resources. 

To achieve and sustain improved attendance 

for all pupils, particularly our disadvantaged 

pupils 

Sustained high attendance from 2024/25 
demonstrated by: 

• the overall absence rate for all pupils being 
no more than 5%, and the attendance gap 
between disadvantaged pupils and their 
non-disadvantaged peers being reduced by 
5%. 

• the percentage of all pupils who are 
persistently absent being below 15% and 
the figure among disadvantaged pupils 
being no more than 10% lower than their 
peers. 

• Minutes late for pupils in receipt of PPG is 
reduced. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £41,120 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

PiXL  

 

PiXL is a large network made up of 
thousands of schools, colleges and 
alternative education providers spanning 
KS1-5. We collaborate, share best 
practice and equip leaders so they can 
support their teams and, ultimately, 
provide everyone in schools with a better 
future and a brighter hope.  

 

EEF recognises: 

Teaching Assistant Interventions 

Teaching assistants (also known as 
TAs, classroom support assistants or 
teachers’ aides) are adults who support 
teachers in the classroom. Teaching 
assistants’ duties can vary widely, but 
they are generally deployed in two ways; 
to support the teacher in the general 
classroom environment, or to provide 
targeted interventions, which are often 
delivered out-of-class 

 

Small Group Tuition 

Small group tuition is defined as one 
teacher, trained teaching assistant or 
tutor working with two to five pupils 
together in a group. This arrangement 
enables the teaching to focus 
exclusively on a small number of 
learners, usually in a separate 
classroom or working area. Intensive 
tuition in small groups is often provided 
to support lower attaining learners or 
those who are falling behind, but it can 
also be used as a more general strategy 
to ensure effective progress, or to teach 
challenging topics or skills. 

1,2,3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20assist
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small
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Purchase of 
standardised diagnostic 
assessments.  
Training will be provided 
for staff to ensure 
assessments are 
interpreted correctly. 

Assessing and Monitoring Pupil 
Progress | Education Endowment 
Foundation | EEF 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help ensure 
they receive the correct additional 
support through interventions or teacher 
instruction. 

1,3,5 

 

Developing 
metacognitive and self-
regulation skills in all 
pupils. 
  
This will involve ongoing 
teacher training and 
support and release 
time.  
It will first be rolled out in 
History followed by other 
subjects. 

Metacognition and self-regulation | 
Toolkit Strand | Education Endowment 
Foundation | EEF 

Teaching metacognitive strategies to 
pupils can be an inexpensive method to 
help pupils become more independent 
learners. There is particularly strong ev-
idence that it can have a positive impact 
on maths attainment:  

 

2,3 

Improving literacy in all 
subject areas in line 
with recommendations 
in the EEF Improving 
Literacy in Secondary 
Schools guidance. 

We will fund 
professional 
development and 
instructional coaching 
focussed on each 
teacher’s subject area.  

It will be rolled out first in 
maths to help raise 
maths attainment for dis-
advantaged pupils, fol-
lowed by subjects identi-
fied as priorities. 

Acquiring disciplinary literacy is key for 
students as they learn new, more com-
plex concepts in each subject: 

Improving Literacy in Secondary 
Schools 

Reading comprehension, vocabulary 
and other literacy skills are heavily 
linked with attainment in maths and 
English: 

word-gap.pdf (oup.com.cn) 

https://www.renlearn.co.uk/ 

 

1 

WalkThrus package for 
continuing professional 
development  

At the heart of WalkThrus is a selection 
of evidence-informed teaching strategies 
curated in six series. 

7. Behaviour and Relationships 
8. Curriculum Planning 
9. Explaining and Modelling 
10. Questioning and Feedback 
11. Practice and Retrieval: Building 

secure long-term memory and 
fluency 

12. Mode B Teaching: Delivering a 
range of learning experiences to 
deepen and extend learning. 

EEF Guidance reports for Effective 
Professional Development 

2,3 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback?utm_source=/guidance-for-teachers/assessment-feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://www.renlearn.co.uk/
https://www.walkthrus.co.uk/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=tech
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=tech
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £59,610  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

CoachBright – Peer 
Mentoring 

KS3/KS4 programme  

KS4/KS5 programme 

 

(£8750)  

Peer Tutoring 

EEF highlight the success of Peer 
mentoring. The strategy includes a 
range of approaches in which learners 
work in pairs to provide each other with 
explicit teaching support. It can also 
provide students with the opportunity to 
learn from those who have taken exams 
and prepared for them.  

 

2, 3 

Parental workshops 

Core curriculum 
workshops offered to 
parents to enhance 
parental engagement 
and raise aspiration 

Key skills workshops 
offered to parents to 
develop the skillset and 
knowledge base 

Parental Engagement 

Parental engagement refers to teachers 
and schools involving parents in 
supporting their children’s academic 
learning. It includes: 

• approaches and programmes 
which aim to develop parental 
skills such as literacy or IT skills; 

• general approaches which 
encourage parents to support 
their children with, for example 
reading or homework; 

• the involvement of parents in 
their children’s learning 
activities; and 

• more intensive programmes for 
families in crisis. 

2 

Targeted Reading 
Intervention – 
Lexia/Accelerated 
Reader 
 
Pupils in receipt of PPG 
will access Lexia in 
school at least twice a 
week and follow up 
interventions as 
required.  

 

Reading comprehension strategies | 
Toolkit Strand | Education Endowment 
Foundation | EEF 

Accelerated Reader 

Reading comprehension strategies can 
have a positive impact on pupils’ ability 
to understand a text, and this is particu-
larly the case when interventions are de-
livered over a shorter time span. 

 

 

 

 

1 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring?utm_source=/education-evidence/teaching-learning-toolkit/peer-tutoring&utm_medium=search&utm_campaign=site_search&search_term=peer
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement?utm_source=/education-evidence/teaching-learning-toolkit/parental-engagement&utm_medium=search&utm_campaign=site_search&search_term=paremt
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/accelerated-reader?utm_source=/projects-and-evaluation/projects/accelerated-reader&utm_medium=search&utm_campaign=site_searchh&search_term
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Careers Guidance  Aspirations Intervention 

By aspirations we mean the things 
children and young people hope to 
achieve for themselves in the future. To 
meet their aspirations about careers, 
university, and further education, pupils 
often require good educational 
outcomes. Raising aspirations is 
therefore often believed to incentivise 
improved attainment. 

Aspiration interventions tend to fall into 
three broad categories: 

• interventions that focus on 
parents and families; 

• interventions that focus on 
teaching practice; and 

• out-of-school interventions or 
extra-curricular activities, 
sometimes involving peers or 
mentors. 

2,3 

 

Wider strategies (for example, related to attendance, behaviour, wellbe-
ing) 

Budgeted cost: £70,012 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Free School Breakfasts 

 

Magic Breakfast  

The National School Breakfast 
Programme (NSBP) 

A brief compiled by the Food Research 
and Action Centre (FRAC) outlines the 
correlation between breakfast and 
school performance among children, 
based on numerous research findings. 
The findings include how eating, and 
not eating, breakfast affects academics, 
brain function, and overall wellness. 
Children who do not eat breakfast at 
home or at school were less able to 
learn.  

 

4,5 

Embedding principles of 
good practice set out in 
DfE’s Improving School 
Attendance advice. 

Staff will get training and 
release time to develop 

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced persistent absence 
levels. 

The EEF is currently undertaking a rapid 
evidence assessment on attendance 
interventions and programmes. This 
review aims to be the basis for a report 

5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions?utm_source=/education-evidence/teaching-learning-toolkit/aspiration-interventions&utm_medium=search&utm_campaign=site_search&search_term=aspira
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast?utm_source=/projects-and-evaluation/projects/magic-breakfast&utm_medium=search&utm_campaign=site_search&search_term=breakfas
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/national-school-breakfast-programme?utm_source=/projects-and-evaluation/projects/national-school-breakfast-programme&utm_medium=search&utm_campaign=site_search&search_term=break
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/national-school-breakfast-programme?utm_source=/projects-and-evaluation/projects/national-school-breakfast-programme&utm_medium=search&utm_campaign=site_search&search_term=break
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment?utm_source=/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment&utm_medium=search&utm_campaign=site_search&search_term=attendanc
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and implement new 
procedures.  

that provides an overview on the 
effectiveness of interventions on school 
attendance behaviours and the 
characteristics of these interventions. 

https://twitter.com/attendancebuddy 

Opportunities fund for 
acute issues. 

 

Based on our experiences and those of 
similar schools to ours, we have 
identified a need to set a small amount 
of funding aside to respond quickly to 
needs that have not yet been identified. 

School Uniform 

Devices 

Behaviour  

All 

 

Total budgeted cost: £170,742 

https://twitter.com/attendancebuddy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform?utm_source=/education-evidence/teaching-learning-toolkit/school-uniform&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=tech
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions?utm_source=/education-evidence/teaching-learning-toolkit/behaviour-interventions&utm_medium=search&utm_campaign=site_search&search_term=behaviour
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/21 suggested that the performance of disadvan-

taged pupils was in line with the performance of the 2019 cohort with only a 0.1 positive 

difference in the progress 8 figure. The % of disadvantaged students gaining a 5+ in 

English and Maths increased by 8% and the % of disadvantaged students gaining a 4+ 

in English and Maths increased by 31% compared to the 2019 results. EBacc entry 

was 6%, which is higher than in the previous year. 

Despite being on track during the first year (2018/19), the outcomes we aimed to 

achieve in our previous strategy by the end of 2020/21 were therefore not fully realised.   

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, 

which disrupted all of our subject areas to varying degrees. As evidenced in schools 

across the country, partial closure was most detrimental to our disadvantaged pupils, 

and they were not able to benefit from our pupil premium funded improvements to 

teaching and targeted interventions to the degree that we intended. The impact was 

mitigated by our resolution to maintain a high-quality curriculum, including during peri-

ods of partial closure, which was aided by use of online resources such as those pro-

vided by Oak National Academy and using technology and software including Microsoft 

Teams to deliver virtual lessons. 

Overall attendance in 2020/21 was higher for PP than in the preceding 3 years at 

88.71% however the Persistent Absentee value for PP remained high at 37%. Although 

these gaps, compared to non-PP are smaller than they have been in previous years, 

we have not yet closed them which is why attendance is a focus of our current plan.      

Our assessments demonstrated that pupil behaviour, wellbeing and mental 

health were significantly impacted last year, primarily due to COVID-19-related 

issues. The impact was particularly acute for disadvantaged pupils. We used pupil 

premium funding to provide wellbeing support for all pupils, and targeted 

interventions where required. We are building on that approach in our new plan. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

 

 


